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CHAPTER I 
STATEMENT OF THE PROBLEM AND JUSTIFICATION 
Purpose of This Study. 
Reporting of pupil progress through the medium of 
report cards has been a dilemna to both administrators and 
teachers, and a problem to pupils and parents. It is 
said that parents - although indifferent to many phases 
of education - look forward to the report card, but 
fail to understand its true significance. 
The following study ioTas made to determinf3 if } igh 
~hools in the State of Maine reported pupil progress or 
if they merely mailed cards at stated intervals during 
the year according to State Law. This survey also aims· 
to investigate the methods of reporting pupil progress 
in the State of Maine. 
Reviewing the Research. 
In one form or another for more than one hundred 
years schools in the United States have used report cards 
to inform parents of pupil progress. During this time 
many schools have tried to warrant the use of report cards 
by having the cards declare pupil progress. The issue 
still remains, however, are the report cards in use today 
I 
adequately doing their jobs in a manner that compensates 
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the school for the labor used in making them and distributing 
1 
them to the parents. Otto states that: 
"The report card is the most common used 
means of informing parents of their child's 
standings and progress in school work. It 
should serve the double purpose of informing 
the home of pupil achievement and acting as a 
record for both the home and the school." 
Otto believes that the report card should bring out school 
objectives and rate the progress of the pupils in a fashion 
that agrees with the school policies and related to the 
parents the association of the child to the goals. Educa-
tional standards have changed while report cards for the 
most part have retained the traditional ideas of education. 
It was further brought out that if education is to 
care for individual differences, the only way progress can 
be reported is by levels of atta inment. Otto believes that 
traits can be listed and rated in a similar manner. 
2 Reavis and Judd point out that investigations show 
that there is little agreement as to the phases of progress 
on which one should evaluate. To complicate matters more~ 
there is a great deal of variation in thought and practice 
as to the use of evaluating and interpreting marks and 
symbols. In that reports are only as good as the data of 
Otto, Henry J., Elementar 
strati o n
1 
New "iiy~o~r:'i:k:-1--;:D""".---"lr::::::-or:~=-=-"""i'i"~r:-:-==~~--..~;.._..or,.~~ 
~/Reavis, William C., and Judd~ Charles H., The Teacher 
and Educational Administration, Boston, Houghton 
Mifflin Company, 1942 
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the bases of marks, progress in reporting cannot be made 
until both the objectives and bases of evaluation are 
known and understood by pupils, parents, and teachers. 
1 Billett points out that the most successful methods 
used in interpreting marks to parents and pupils have been 
ranking and graphical means. One-fourth of the schools 
use percentages alone or in combination with letters or 
other symbols. Marks served many purposes, however, in the 
258 schools studied, keeping parents informed of pupil 
progress was considered as on~ purpose of 90% of the schools. 
Billett reported several practices that have replaced 
marks in the schools and reported the practice of sending 
informal letters home to the parents. 
Generally speaking, schools wanted something that 
would replace the traditional letter marks and show pupils' 
gtrengths and weaknesses. As Smith and Tyler2 state: 
11Many schools were convinced that the single 
mark in a subject hid the facts instead of showing 
them clearly. The mark was an average of judgments 
about various elements in a pupil 1 s progress and 
lost meaning and value when thus combined." 
They further state that marks can be competitive to 
such a degree that they hurt the low pupils and the 
1.7 Billett, Roy o., Provisions for Individual Differences, Marking and Promotion. National Survey of Secondary 
Education, Monograph No. 13. United States Office of 
Education, Bulletin No. 171 1932 
g/ Smith, Eugene R., and Tyler, Ralph W., AftPraising and 
Recording Student Progress, New York, arper and 
Brothers, 1942 
superior pupils, and continue to turn from the purposes of 
education to symbols which, in the eyes of the majority1 
I denote success. A common means of doing away with marks 
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is to introduce a written paragraph that describes the 
growth of the pupil. Smith and Tyle~ are in accord with 
the majority that descriptive letters are very time consuming. 
They set up the five following objectives thought common 
to all fields of experience and five degrees of each 
objective: 
1. Success in achieving the specific purposes of 
the course. 
2. Progress in learning how to think. 
3. Effectiveness in learning how to think, oral 
and written. 
4. Active concern for the welfare of the group. 
5. General habits of work. 
To classify the above 
1. Is outstanding 
2. Is above usual 
3. Is at usual stage 
4. Is below usual 
5. Is seriously below 
Opportunity to point out weaknesses and 
strengths to the parent 
1. Accuracy in following directions 
2. Efficient use of time and energy 
3. Neatness and orderliness 
4. Self-reliance 
5. Persistence in completing work 
6. Thoughtful participation in discussion 
7. Conscientiousness of effort 
8. R eading 
- Smith and Tyler further set up eleven ratings of 
behavior claimed to form a complete picture of behavior 
and a comprehe~sive description of the pupil on the 
~/ Smith, Tyler, Loc.Ci t . 
4 
theory that, to be clear, an aspect of human nature must 
refer to the whole pattern. 
1. Responsibility--dependability 
2. Creativeness and imagination 
3. Influence 
4. Inquiring mind 
5. Open mindedness 
6. Power and habit of analysis 
7. Social concern 
8. Emotional responsiveness 
9. Serious purpose 
10. Social adjustibility 
11. Work habits-
1 In concluding, Smith and Tyler set up the following 
seven objectives for records and reports: 
1. Any form devised should be based on the objectives 
of teachers and schools to determine development. 
2. Forms dealing with personal characteristics should 
be descriptive rather than of the nature of a scale. 
3. Traits should be significant in terms of behavior 
of the pupil and understood by those reading 
the record. 
4. Characterization should be descriptive of behavior. 
5. Forms should be flexible to allow choice of 
headings and use for all studies. 
6. Forms should be simple and easy to fill out. 
7. Cha-racteristics should be facts of behavior of a 
living person in relation to his environment. 
Douglass-2 states that the most common practice of 
reporting pupil progress is at the end of each month or 
1J Smith, E.R., and Tyler, R.W., Loc. Cit. 
gj Douglass, Karl H., Organization and Administration of 
Secondary Schools, Boston, Ginn and Company, 1932 
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six week period and that the reports reveal pupil's standin~, 
attendance, a brief explanation of the marking system, a few 
leave space for parents' comments and space for the reason 
for failure. A fe'tv schools show pupil standing in the class, 
while others show poor work done and ask parents for 
cooperation. 
Newsom and Langfitt1 claim that reports to parents are 
in a state of flux with many schools only reporting schol-
astic information and conduct. Some schools do report 
pupil progress in both school subjects and personality. 
The implication is that the school officials know an 
individual 1 s capacity and can report whether or not he is 
taking advantage of his opportunities. To do this~ schools 
must make wide use of a testing program and few schools 
actually have tests that can evaluate interests, personalities 
and capacities. 
Kawin2 brings out the point that records should 
mainly aid parents to understand the child and the child 
to understand himself. To do this, the barriers that 
exist between the home and the school must be broken down, 
and can be, by setting conferences bet'tlreen the parents and 
the school officials. In holding a conference with the 
1J Newsom, William N., and Langfitt, Emerson R.~ Administra-
tive Practices in Large High Schools, Boston, American 
Book Company, 1940 
EV KaWin, Ethel, Use of Records With Parents, A Report of the 
National Committee on Cumulative Records, Bulletin 1944 
ffjce of Ed 
6 
parent the child may be set up in relation to a group where 
by the relative standing or percentile rank, can be brought 
forth. If t his is done 1 great care should be taken when 
using objective data, and the parents should be made to 
feel that: 
1. The schools' opinions are soundly based on observa-
tion and knowledge of the child under consideration. 
2. The schools' personnel has knowledge of and 
actual experience in dealing with the problems 
under consideration, but should recognize 
there is still much to learn. 
3. The school is interested in doing what is best 
and that records are merely instruments pri-
marily designed for that purpose. 
4. The school regards the parent as an intelligent 
person capable of understanding and anxious to do 
what. is desirable for the child. 
In setting up the main objectives in reporting to 
parents Jacobson and Reavis1 acknowledge the fact that 
some kinds of reports do involve a great deal of labor, 
but that the clerical process of collecting data and 
distributing same to the parents has but a slight variation. 
The following three objectives are substantiated in their 
minds by the fact that the sole function of a report 
card is to relate helpful information about the pupil 
to the parent: 
1. Improvement in the educati onal results of pupils. 
1/ Jacobson, Paul B., and Reavis, William c., Duties of 
School Principals 1 New York, Prentice Hall Inc., 1942 
I 
I 
II 
I 
I 
I 
I 
II 
II 
I 
I 
I 
I 
I 
I 
I 
II 
II 
li 
I! 
I 
I 
I! 
II 
II 
I 
I 
I 
If 
7 
I 
I 
I 
. I 
2. Improvement in the professional knowledge and 
skill of the teacher through the appraisal of 
his pupils. 
3. Improvement in the confidence of parents and 
of the general public in the school and 
its work. 
Improvement of reports in serving the above functions has 
been tried by educators. The reforms that have been made 
are in terms of information reported and symbols used in 
reporting. They cite evidence of interest in improvement 
in that subject areas are being broken down into 
attitudes, skills, and the fact that pupil progress is 
being a ppraised in terms of character traits developed by 
the pupil instead of growth in instruction. 
That the report card is the means of getting the ideas 
of the school into the home, and that it is tqe one agency 
universally employed for this, is generally accepted by 
Koos; Hughes, Hutson, and Reavis~ They bring out the fact 
that parents need definite, specific, and significant 
information about the school and its policies. They should 
know the requirements of the school, if the child is or is 
not meeting the requirements, how he stands in tests and 
character traits in school. They state that only when 
such information has been given to the parent can the 
school expect to have cooperation between the home and the 
school. 
All schools have policies, and the policies may differ 
!J Koos, Hughes, Hutson, Reavis, Administering the Secondary 
School, Boston, The American Book Company, 1940 
8 
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from school to school. In that the report card should 
reflect the policies of the school, it is commonly agreed 
that cards will differ. In their survey of formal report 
cards they found that there were many different ways used 
in reporting the meaning of tbs reports. Some schools used 
graphs to show the pupils• relative standing. The above 
men claim that the more successful efforts used in 
interpreting marks to the home have been made in relative 
terms of an individual to the group. A form gaining in 
use is the one of rating pupils in several categories in 
each subject bringing out to the parents the pupils' 
strengths and weaknesses. They conclude by stating that: 
11 The principle is the same., the report card 
is designed to interpret to parent and pupil 
the relative status of the pupil--the solution 
to report cards lies in first changing the edu-
cational policies of the school which the report 
card is designed to reflect. The problem of 
reporting pupil progress to parents will remain 
an acute one until the educational profession 
has thrown more light on the problem of evaluation." 
Strayer and Englehard1 report that: 
1. Marks should be given in terms of the variation 
of the individuals• achievement from the central 
tendency of the group of which he is a member. 
2. The mark should record accurately the achieve-
ment of the individual in t he particular work 
reported upon. 
I 
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v Strayer, George D., and Englehard, N.L., Problems in ! Educational Administration, N.Y.C. Bureau of Publications · 
Teachers College, Columbia University, 1925 1 
9 
3. Two marks should be given--one designating the 
place in the group to which the individual is 
entitled by his achievement~ and another that 
would indicate the section of the whole group 
to which he belonged." 
Reede~ brings out the acknowledged fact that 
generally speaking the trend is away from the type card 
that reported only such facts as scholarship, conduct, 
attendance, and is toward a comprehensive report of habits 
and traits. Reeder confirms Trabue's principles that: 
1. School reports to parents should be recognized 
as having a separate and distinct function of 
their own which is so important that it should 
not be weakened by modifications made in an 
attempt to render them useful for various 
other different purposes. 
2. Parents should be given in an intelligent 
language only that which will obtain from 
that child and parent the cooperation that 
will be of maximum educational value to 
the child. 
3. Reports to the parents made in a language 
which the parents readily and fully under-
stand. 
4. Reports to parents should be no more uniform 
than the facts to be reported and the advice 
to be given. 
5. Reports should be made whenever a report 
would seem t o aid the educational develoP-
ment of the child. 
6. Teacher should keep an accurate record of 
the character and content of each report. 
2 Briggs claims that traditional report cards do not 
1/ Reeder, Warao G., The Funda.mentals of Public School 
Administration, New York1 The Macmillan Company, 1941 
g/ Briggs, Thomas H., Secondary Education, New York, The 
Macmlllan Company 1937 
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inform t h e parent of pupil progress and that the writing 
of personal letters should be an established practice. 
1 Cook goes a bit fur ther by s t a ti ng that tel ephone calls 
a nd ci r cular letters mi ght be us ed t o good advant a ge in 
t he smaller schools. In conjunct i on wi t h t h e above 1 
slump s in "t·w rk could b e reported. In general., the 
schools' policies will be brought out to t he parent by the 
closer c ontact of home and school. 
Kvaraceus; in writing of t he Brockton 1>1assachuset t s 
schools, wrote that: 
"Inasmuch a s the report card in many cases 
is t he only link between the home and the school, 
the major problem presented need careful consid-
eration." 
Some schools attempt to measure achievement in terms of 
ability, others, in comparison, to expected achievement. 
Some schools use a five point marking system 1 others a 
fo ur point scale, others a thr ee point scale. The above 
are a few of the issues faced in considering the problem 
of reporting. A number of points on a scale tends to 
increase reliability. Brockton uses four and also gives 
specific reasons for failure. He a lso states that conduct 
sho~d only be marked when there is a departure from the 
standards of behavior accepted by the pupil 1 s social group. 
f) Cook, William A., Hi gh School Administration 1 Baltimore, 
Warwick and York Inc., 1926 
?J Kvaraceus, William C. 1 11 The Primary Report Card" 1 
Elementary School J ournal, Vol.39,June 1939 1 pp.757-760 
11 
Social achievement, health habits., and personality traits 
are more important than mere scholastic progress. There is 
a need for simplicity in rating such traits as personality, 
to insure understanding in the home. If a card is to be 
satisfactory, reasons should be given when a lack of 
growth is shown. 
Stiles1 contributes the success of Boulder City., 
Colorado system to the combined ideas and efforts of the 
entire faculty. The progress report form consists of a pro-
gress report slip, a progress report folder, and a receipt 
slip. The progress report slips report general achievement 
in the course, evaluation of this with other students and 
achievement in terms of personal development. The slips 
are sent to the home room advisor at the end of each 
reporting period. The original copies are semt home to the 
parents, duplicate copies going into the cumulative records. 
The receipt slip is stapled to the student's folder for the 
parent t o sign and ask questions on. Progress reports are 
sent home four times a year. Regret slips are used in 
between marking periods to indicate unsatisfactory work. 
Stiles feels the reports have five advantages: 
1. It indicates to both pupils and parents 
achievement toward objectives. 
2. Informs parents of the importance of growth. 
3. Makes provisions for commendations. 
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4. Gives parents a record of pupil growth. 
5. Enc ourages parents to ask questions regarding 
the child .in school. 
' . 
Stiles reports an effective way of reporting pupil progress 
and assimilating this program for future use. By making· 
use of the home room teacher, he has aided guidance in his 
school. Informative reports used in between marking periods 
should be used to keep the parents advised as to the 
continued progress of the child1 and continually brings out 
the point that the child is being more than just marked. 
The reporting system is a continuous process and believed 
to be an effective way to indicate progress and arrange for 
any changes that might be necessary to make. 
1 Roos, director of elementary education in Metuchen, 
New Jersey, designed a special report card that evaluates 
pupil traits and characteristic~ conducive to school 
progress and good social adjustment, with special 
provisions for parents• participation and evaluation. 
Social attitudes, traits, class problems1 work habits, and 
growth in school are evaluated on a report accompanying the 
scholastic report. By doing this, Roos feels the card aids 
in guidance~ causes parents to consider home environment 
and brings the parents face to face with the problem of 
evaluation. Roos has done a good job of building an 
Roos 1 Carl A., 11 Report Card Designed to Enlist the 
Parental Cooperation in Rating and Guiding the Child1 " American School Board Journal, Vol.l07, August 19321 
p. 28. 
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instrument to show how the student stands according to his 
abilities. It offers the student an opportunity to 
evaluate himself 1 and gives the parent an opportunity 
to consider the child in terms of his ability to grow in the 
above elements of self-evaluation. Parent evaluation must 
not be overlooked; the writer feels this is an excellent way 
to foster parent interest and cooperation in both the 
pupil and the school. 
1 Ojemann and McCandless describe a revision of 
reporting pupil progress in terms of pupil behavior and to 
show effective forms of reporting. They brought out the 
fact that reports concerned with the causes of behavior 
are more helpful to parents than those reports that are 
concerned only with the description of circumstances. 
In preparing analytical reports 1 it is imperative that the 
school have teachers who understand child behavior1 and 
know the students both in and out of school. They 
concluded that much can be done in the way of mental hea1th 
by using reports that are concerned with the factors 
underlying behavior. The trend in report cards is toward 
the causes of behavior and not merely the reporting of work 
done. Both the horne and the school should be utilized 
in reporting pupil progress. In attempting to do this1 
it is believed that the cards should represent the 
1/ 
-
Ojemann, R.H., and McCandless, R.A., "Suggestions For A 
Fundamental Revision of Report Cards 11 1 Educational 
Administration and SupervisionJ February 19461 pp.llQ-116. 
14 
educational objectives of the school in terms of the causes 
of pupil behavior. The writer is in accord with the thought 
that teachers should know their pupils and their home and 
community life for this is imperative in guiding pupils. 
1 Himel, Superintendent of schools, Broadus, Montana1 
presents a card that retains the conventional letter scale 
and provides for 11 class rank 11 ratings in each subject. In 
this manner~ the parents can see what the student's rank 
is 1 group placement, and how he ranks with the class. The 
letter correlates "tori th the rank. Teachers rank all test~ 
then average them. Consistency of teachers' ranks were 
observed and class ~ank ratings called for careful testing 
and scoring. 
~ 
The card is a 4 by 61 white for each pupil and 
pink for the office. Pupils express liking such a marki ug 
system in that they know where they stand. The method 
discourages cheating for by helping others, you lose grade. 
The teachers have an opportunity to check distribution. 
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Parents know where their child stands 1 the size of the class., 1 
II 
II 
J: 
and how the pupil compares with others. 
Sanders~ Principal of the Bass Junior High School, 
Atlanta, Georgia7 states that the development of a child's 
whole personality can scarcely be encompassed in the A's 
and B's of subject matter. If a report is to carry meaning, 
"J:../ Himel, Mathias A., 11 0ur Report Card 11 1 Nations Schools 1 Vol. 231 August 19431 pp. 26-27 
2/ 
-
Eugene, Nations SchoolsJ Vol.311 
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it must give an idea of the developing capacities of the 
child. Education is concerned with the development of the 
whole child and recognizes the wholeness of a child. We . 
need to measure the development of capacities, relationships, 
ability to carry understandings, making adjustment to 
situations, recognizing and solving problems; the A and B 
marking system gives no concept to the above consideration 
of education. A pupil's achievement must be based on his 
individuality. Parents need to ~preciate the character.-
and methods and results of education in terms of changing 
character and development of capacities. Sanders further 
states that reports should develop an understanding of 
education and objectives of the school and used as an aid 
to stimulate a search into the child's development. To 
carry out this idea, Sanders used an achievement report 
and a character and citizenship report to accompany the 
school report card. Many communities are not ready for a 
complete transfer from the old report card to an appraisal 
type. Sanders quite successfully points out that 
achievement, character, and citizenship reports may well 
accompany the subject matter reports. It is believed that 
once the parents are confronted with a report card that 
considers their child's accomplishment in terms of school 
aims, they will be satisfied with none other. 
The form of reporting pupil progress published by 
Southeastern Louisiana College indicates pupil progress in 
16 
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subject matter mastery by expressing efficient study and 
work habits, growth of such traits as insight, initiative, 
cooperation, and leadership and self-appraisal and self-
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improvement. Sylvest~ director of teacher training,Louisiana1 jj 
points out that there is a shift in emphasis from a i 
scramble for grades by memorization - to a genuine interest 
in educational experience and worthy living, such as 
characterized in a democracy. The parents were made 
familiar with the report and it met with univer,.sal approval. 
The report is a challenge to the pupils to assume respon-
eibilities in all phases of the work and to show evidences 
of growth and challenges pupils to self-improvement. 
Bermani chairman of the Report Card Committee in 
Philadelphia, states that a record of progress is valud 
when it conforms to a sound philosophy an~ a worthwhile 
cu~riculum. The report contains the superintendent's 
message to parents, desirable habits of personal and social 
growth, recognition of useful service, growth in subject 
matter experience, special skills, and medical data. 
concludes his report by adding that the Progress Report~ 
will be modified as frequently as necessary in accordance 
with a basic philosophy and a revised curriculum. 
Pupils need guideposts - to give them confidence, to 
I 
11 y Sylvest, Murphy J., 11 Ne'tv Report Challenges Pupils 11 1 
17 
~ Nations Schools, Vol. 29, April 1942, p.32. 
/1 gj Berman, Samuel, "Philadelphia Progress Reports", School 
=========ii========~==~~~~~~~~ ~ru~.~~~ne 1941 F=~p . 33-~================~========= 
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encourage, and lead them to greater endeavor. 1 Lucas, vice-
principal of Milwaukee Public Schools, states this can be 
done in the form of a periodical appraisal issued as report 
cards are issued. Report cards as they now are used, 
encourage pupils to vmrk for marks and do not inspire them. 
The use of but "satisfactory" and "unsatisfactory" does not 
indicate the caliber of work. A system is needed that will 
turn the emphasis to attaining understanding and ability, 
challenge and motivate each pupil, encourage scholarship, 
and guide and urge the student to greater achievement while 
informing him and the parent of progress. Five levels of 
scholarship are suggested by Lucas; the levels are broken 
down into from three to ten classifications which are 
explained on the reverse side of the card. The levels are: 
1. Superior 
2. Good 
3. Average 
4. Inferior 
5. Poor 
A good appraisal card gives helpful information as to the 
character traits displayed and gives a picture of the 
complete child. It develops self-reliance, and eliminate~ 
ambiguous methods of marking. It does not equate the student if 
against the others, but provides for individual differences II 
and allows the teacher to provide guideposts to encourage I 
II 
and stimulate greater achievement. An appraisal may be 
£1. Lucas, W. Carman, "Appraisal Cards", Nations Schools 1 
Vol. 321 August 19431 pp. 31-32. 
II 
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issued as frequently as desired. 
1 
Bolmeier, head of the public schools, Jackson, Missi-
ssippi, states that whether the mark is in terms of a 
numeral, percentile rank, quartile, alphabetical letter, or 
an isolated work, it is inadequate in revealing specific 
and significant information regarding pupil progress. It 
fails to yield a pattern of information which is effective 
for pupil counseling and guidance. The amount of time a 
teacher has and the relative school resources for supplying 
printed materials are determinants in selecting factors to 
be reported. Specific factors inherent in each subject 
would be expensive in time for teachers and cost for 
various report forms. The average school would do well to 
provide a unifo~ report listing the most significantt 
factors of appraisal to all scho ol subjects. Frequency 
of reports four times a year at nine-week intervals was 
reported by Bolmeier. Special reports may be written in 
between when necessary. Marks may be transposed to A, B, c, 
' ' ,, 
~ 
etc. to meet college requirements. Records may be utilized i! 
for c ounseling and interviewing indicates interests, aptitude Jl 
'I 
and attitudes. Pupils may be given more effective vocatio~ l1 
al, educational, and social guidance, and can be used in 
conferring with parents. 
1/ Bolmeier, E. c., "Report on Pupil Progress", School 
- Review, Vol. 51 1 May 19431 pp. 292-299. 
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1 Snokej supervising principal} Leetsdale, Pennsylvania1 
claims that the sole function of the time honored report 
card is to convey helpful information about the pupil and 
his school progress from the teacher to the parent. The 
abandonment of the percentage system for letters or 
numbers signifying levels of achievement has not solved the 
problem. A series of statements are made out, pertinent to 
each subject. The teacher gives a mark for each subject 
and records it in the individuaL report, and then ranks 
each pupil on the factors involved as to satisfactory~ 
unsatisfactory, or failure. Snoke believed the plan to be 
helpful both to the parent and pupil for the report told 
·where their difficulty was. By pointing out weaknesses· 
the teacher provides enc ouragement. Personal responsibility 
is emphasized} and tended to have the pupils do assignments 
and participate in socialized recitations and self-chosen 
projects. 
Titus; of the Waynesburg, Pennsylvania school system, 
raises the question: 11 report cards? For whom? The admini-
strator? · The teacher? The parent? Or the child? 11 and 
then he states tha t the point of view of 'tvhat education is 
lies there. Titus believes that the report card should 
teach the child self-appraisal. The report card should be 
y Snoke, J. S. 1 "Informative Pupil Reporting", School Executive, Vol.61 1 December 1941 1 pp.24,25,66. 
2/ Titus, Donald J., · "Report Cards? For \vhom? 11 , School 
Executive Vol.61 April 1942 p.38. 
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an evalua tion of the student's growingness, and not of the 
teacher's abili ty to t each. The student shoul d be made t o 
se e a r el ationship betwe en the gr ade and his wor k1 hi s 
growth and the 'tvay h e is going. Too often report ca r ds 
merely indicat e a mark or a r a nk end do_ not make the pupils 
feel that the y are being measured according to achievement 
or developme nt. The personal aspect of marking must be 
utilized by the school a nd t he pupil must be made to feel 
that the rep ort indicates 11 his" growth for a period of time 
and tha t collectively the cards represent a sample of his 
behavi or in the process of learning. Titus brings up a 
good point 1 11 for whom? 11 • It is believed that the cards 
are for all those mentioned to the end that the pupil will 
realize his accomplishment of t he var ious goals and 
object ives he has set up in terms of his school work and 
his school life. 
From the preceding readings it can be concluded that: 
1. The secondary schools have indicated a need for 
improvement in reporting pupil progress. 
2. The current trend is away f r om assigning a 
straight mark in a subject t_o an appraisal of 
the individual in terms of specific objectives. 
,3. The pupil report should evaluate as well as 
record his progress. 
4. Trends in evaluation seem to be in description of 
letters and marks rather than the direction of 
percentage estimates. 
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5. A report card should convey to the parent and 
the pupil the policies of the school. Parent~ 
desire reports that are definite, significant, 
and specific. 
6. Report cards should allow for flexibility, be 
simple, easy to read, and require a minimum of 
clerical assistance. 
7. The current practice ~s to use five levels of 
marking; to use letters and symbols. 
8. Descriptive comments enable parents and pupils to 
obtain a more comprehensive picture of progress. 
9. To evaluate well , schools must have a good 
minimum testing program. 
10. Controversy over marking may be avoided by using 
goals instead of marks and to interpret them 
in terms of pupil growth. 
Specific Aims: 
This study aims: 
1. to determine if schools are satisfied with their present 
means of reporting pupil progress in the state of Maine; 
2. to determine what use report c~rds serve in the high 
schools of the state of Maine; 
3. to determine forms, other than report cards, that 
might be used in high schools for reporting pupil 
progress to parents; 
4. to determine what are the frequency of reports to 
parents; 
5. to determine whether or not the high schools attempt 
to educate parents in the wise use of report cards;and, 
6. to procure report cards from high schools and analyze 
their contents. 
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CHAPTER II 
CHAPTER II 
PLAN OF STUDY AND 
SUMMARY OF INVESTIGATION 
Sources of Information. 
For the purposes of investigating the methods of 
reporting pupil progress in the secondary scho ols in the 
State of Maine a questionnaire was constructed. This 
questionnaire and an accompanying letter was mailed to 
the 105 high schools in Maine. Of this number, ninety-
two high schools replied to the questionnaire, or, 
better than 87 per cent replied. A copy of both the 
questionnaire and the accompanying letter will be 
found in the Appendix. 
Description of the Questionnaire. 
A single page questionnaire using the technique of 
underlining and checking items with a provision for 
added written statements was constructed. The questione 
naire was composed of eight major items: 
1. General information about the school 
a. When ~he present report card was inaugurated 
b. Whether or not a change in the reporting 
system was now being considered 
2. Maine uses of the report card in the school 
3. Forms used in reporting to parents 
4. The use of a report of possible pupil failure 
5. The use of warning notices before giving a 
failing mark 
6. Frequency of issuing reports 
-23-
7. Responsibility of parents 
8. Is the parent expected to do more than sign 
and return the report? 
Treatment of Data. 
Since pupil population in the Maine high schools 
differs so sharply, for the purposes of presenting the 
findi ngs, a division into populat ion groups was made. 
All high schools with pupil population from 0 to 299 was 
considered as one group; popula tion from 300 to 599 was 
designated as group two; populations from 600 to 999 
was called group three; while all those high schools 
with 1000 and over in pupil population were considered 
group four. 
Summary of Investigation 
General Information About the School. 
Table I is presented to show the response received to 
question 1 on the questionnaire as to the date each high 
school inaugurated their present report card,and, if they 
were considering making any changes in their report card. 
The schools have been segrega ted into population 
groups as discus~ed above. The table was built to show 
the years 190~19301 1931~1940 1 1941-1946 to represent 
responses received and also to show if a change in their 
procedure of reporting pupil progress was anticipated. 
I 
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TABLE I 
RESPONSE · TO ITEM I OF QUESTIONNAIRE: 11 1/lHEN WAS YOUR PRESENT 
CARD INAUGURATEDf,and1 11 ARE YOU CONSIDERING A CHANGE IN 
REPORTING PUPIL PROGRESS?" 
School 1900 1931- 1941 Did Is A Change Being 
Po pula- N to to to Not Considered? 
tion 1930 1940 1946 Know Yes No 
()...299 63 0 3 28 32 18 45 
300-599 17 1 3 9 4 8 9 
60().,.999 9 1 2 2 4 4 5 
1000 and 
Over 3 0 0 0 3 0 3 
Total 92 2 8 39 43 30 62 
Within the population group 0-299_, sixty-three schools 
replied. Of this group three stated that their present 
report card was established betw·een 1931-1940; twenty-eight 
report cards \vere inaugurated between 1941-1946; and 32: 
high school principals did not know the date of inauguration 
of their present reporting system. 
In the population group 300-5991 data was obtained 
from seventeen schools. One high school report card now in 
use dates back to 1900; three were inaugurated in the years 
of 1935~'361 '37; while nine were put into use during the 
period from 1941-1946. Of this group four high school 
principals did hot ·know when the report cards in their 
high schools were established. 
Group III, or those with pupil populations from 600 to 
999 had nine schools that replied. One school reports their 
~ 
I 
I 
L 
pupil progress card was put into use in 1923; two were 
commenced during the years 1931-1940; two were inaugurated 
in the period from 1941-1946; and four did not know the 
date when their present report card was established. 
There were three schools in the population group of 
1000 and over replying to the questionnaire. Of tlus group 
none of the principals could state the year in which the 
report card now in use was inaugurated. 
Of the ninety-two schools replying, two indicated that 
their present report card was inaugurated between 1900-1930; 
eight stated the birth of their present reporting system 
occurred between 1931-1940; while thirty-nine stated their 
present report vard was developed between 1941-1946. Forty-
three principals did not know when their present report 
card was inaugurated. 
Changes in the method of reporting pupil progress are 
being considered by 18 of the secondary schools in popu-
lation group I while 45 of these schools are satisfied 
with their present system. Of those schools in the pupil 
population range of 300 to 599, eight are considering a 
change and nine report no change is being considered at 
present. Group III, or those with pupil population 
ranging from 600 to 999, four schools considered changing 
their system of report cards and five schools prefer to use 
the present reporting system. Noae of the three replying 
schools in the pupil population group of 1000 a.nd over are 
26 
considering a change in their report card. Thus 1 of the 
ninety-t111To schools replying to t his 1 tern on the question-
naire1 thirty are considering a change in reporting 
pupil progress; sixty-two are satisfied with their 
present report card. 
Uses of Report Cards. 
Table II 1 on the foll01'iing page1 presents a 
summary of the ninety-t't11TO replying schools in the 
State of Maine as to the main uses of report cards. 
The responses to the nine possible items to the 
questionnaire are recorded according to the four 
population groups. 
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TABLE I I 
USES OF REPORT CARDS I N THE 92 REPORTING HIGH SCHOOLS I N THE STATE OF MAINE 
Population of School I 'J.'otal 
_o,_ i99 30Q-_tj9i1_ 60o-999 1000 and ove_!l 
Item ~ N-o3) ~N-~ 7) (N-9} (N-3) (N-92) 
Freq. 'fo Freq , 'fo Freq_. J6 Frea. 7b Freq, % 
~ . Keep parents informed 
of pupil progress 63 100 17 100 9 100 3 100 92 100 
p. Keep pupil s informed 
of their progress 63 100 17 100 9 100 3 100 92 100 
3.Motivate pupils 39 62 12 71 5 56 2 67 58 63 
, 4. Use in guidance 21 33 9 53 3 33 1 33 34 37 
5.Act as record for both 
I home and school 36 57 11 65 5 56 2 67 54 59 
6. Encourages parent to be 
inter est ed in school 38 60 8 47 5 56 2 67 53 58 
?. Secur e conf idence of 
parents and general 
public 14 22 4 23 2 22 1 33 21 23 
B.Represent school ob j ec- I 
tives i n t erms of pupil 
behav i or 16 25 55 29 2 22 0 0 23 25 
9.Inform parents of 
pupils• standing re-
garding objectives of 18 29 6 35 4 44 0 0 28 30 
school 
~~----==-- - -. 
-· 
-
ro 
ro 
All of the 92 reporting high schools checked that their 
schools used report cards for both kee ping parents informed 
of pupil progress, and keeping pupils informed of their 
own progress. 
The sixty-three smaller high schools, those with 
' pupil population ranging from 0-299, indicated the next 
most frequent use of report cards were to motivate pupils, 
as indicated by 62 per cent of this reporting group. In rank 
order, 60 per cent noted the use of the report card to 
encourage parents to be interested in the school; 57 per cent 
used the report card to act as a record for both the home 
and the school; while fe~ver schools reported the use of the 
card to represent the school objectives in terms of pupil 
behavior or to secure confidence of parents and the general 
public. The report card serves as an aid to guidance in 
33 per cent of the scho ols in this population group. 
Within the seventeen reporting schools in pupil 
population group ranging from 300 to 599, the next most 
frequent use of report cards is to motivate pupils, as 
indicated by 71 per cent of the high school principals. 
Sixty-five per cent of this group use the report card to 
act as a record for both home and school. The least 
frequent reported use of the report card is in securing 
confidence of parents and the general public. 
Nine schools reported on the uses of report cards 
in their high schools with the pupil population ranging 
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from 600 to 999. The next most significant use of report 
cards indicated by 56 per cent of this group for each item 
were to motivate pupils, to act as a record for both home 
and school, and to encourage parents to be interested in 
school. 
The three schools with pupil population of 1000 and 
over indicated three items as the next most frequent use of 
report cards. These items were: to motivate pupils, to 
act as a record for both home and school, and to encourage 
parents to be interested in school. None of this group uses 
the report card to represent school objectives in terms of 
pupil behavior or t o inform parents of pupil's standing 
regarding objectives of t he school. 
In the 92 reporting high schools in the State of 
Maine the main uses of report cards in rank order of their 
frequency are: 
1. Keep parents informed of pupil progress 
2. Keep pupils informed of their progress 
3. Motivate pupils 
4. Act as a record for both home and school 
5. Encourages parents to be interested in school 
6. Aid in guidance 
7. Inform parents of pupils' standing regarding 
objectives of the school 
8. Represent school objectives in terms of 
pupil behavior 
9. Secure confidence of parents and general public 
Thus~ the main uses of report ce.rds in the state of 
Maine indicates a variety of purposes which this progress 
report serves. The widely divergent uses seem to be in 
keeping with the variety of purposes which report cards 
30 
seem to serve in the reports of v~rious writers. The 
secondary schools in the state of Maine have no single 
uniform purpose in such pupil progress reports. However, 
the report card should refl ect the policies of the school, 
j a.s pointed out by Ko os, Hughes, Hutson, and Reavis~ and, 
I 
I 
1/ 
/I 
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since all s~hools have policies and since these policies 
di ffer, we can expect wide variations in the reporting 
procedures within any geographic area. 
Procedure in Reporting to Parents . 
Question three of the questionnaire requests informa-
tion as t o the type of forms or procedure used when reporting 11 
directly to parents. A summary of the response of the 92 i 
replying high schools is indicated in Table 3. 
TABLE III 
FORMS USED IN THE 92 SEC ONDARY SCHOOLS, STATE OF MAINE, 
t FOR REPORTING TO PARENTS 
Informal Interview Regular Informal letter 
School letters when diffi- Interview and interview 
Po pula- to culty arises when difficulty 
II 
1 tion parents arises 
Freq. 
.% Freo. ~ Freo. .% Freq • 70 
I 
Q....299 :I 
(N-63) 15 24 28 44 2 3 18 28 
I 
I 30().e599 
Ji 
1. 
{N-17) 1 6 5 29 1 6 10 59 
i 600-999 II 
(N-9) 1 11 3 33 2 22 3 33 It 
I 1000 and II I, Over ~~ 
(N-3) 0 0 0 0 0 0 3 100 I I 
Total I 
(1~92) 17 19 36 39 5 4 34 37 I [,!./ Koos, Hughes, Hutson, Loc.cit. I Reavis, 
ii I 
I 
II I 
! 
I 
I 
I 
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The seventeen schools in the population group of 300-599 
reported that one used informal letters to parents, five 
schools used the intervie,.,.r when difficulty arises, one school 
used the regular interview, and ten schools used a combina-
tion of the informal letter and the interview. 
Of the nine schools reporting in the population group 
of 600-9991 one school used the informal letter to parents, 
three schools used an intervie't'IT 1r1hen difficulty arose 1 two 
schools used the regular interview, and three schools ueed a 
combination of the informal letter and the interview. 
All three schools in the populs.tioli_ groups of 1000 and 
over reported a use of the combination of the informal 
letter and interview when difficulties arose. 
The use of interview when difficulty arises was 
reported by 39 per cent of the reporting schools; a combina-
tion of the intervie~v and informal letters by thirty-four 
schools, or 37 per cent. The two less frequently used 
techniques for reporting to parents were the exclusive use 
of the informal letter e.nd the regular interview. 
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' It can be observed from the foregoing report that the 
I larger the school population unitl the less frequent use is 
I 
1 made of intervievJ" with parents when difficulty arises . 
Instead, probably as a matt er of expediency, the combina tion 
of informal letter and intervi ew is employed. 
Warning of Pupil Failure. 
Item four of the questionnaire s eeks to ascertain if 
parents were warned of possible pupil failure. Table IV 
summarizes the r esults for each popul a tion group of the 92 
repor ting high schools ih the state of Maine. 
TABLE IV 
RESPONSES OF THE 92 REPLYING HI GH SCHOOLS, STATE OF 
MAINE., TO TECHNIQUE USED WI TH PARENTS I N WARNING OF 
POSSI BLE PUPIL FAI LURE 
Do ~Tarn Parents- Do Not Warn Parent s o!" 
Population of Possible Possible Pupil Failure 
Group Pupil Failure 
Freq. JG Freq. .~ 
0-299 
(N-63) 41 65 22 35 
300...599 
(N-17) 16 94 1 6 
600-999 (No,.9) 9 100 0 0 
1000 and \ 
Over 
(N-3) 2 67 1 33 
Total 
(N-92) 68 74 24 26 
Of the sixty-three schools in pupil popula tion group 
ranging from 0 to 2991 forty- one schools do warn parents 
of possible pupil failure whil e 22 schools do not use this 
techni ue. 
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Similarly the seventeen schools i n the second population 
group report tha t 16 schools do notify parents of possible 
pupil failure while one school does not inform the parent 
of t his instance. 
The entire group of nine schools in popul ation group 
600-999 do notify parents of potential pupil failures. 
Three schools with pupil popul ations of 1000 and over 
replied that two of them do notify the pa rent while one 
school does not contact the parent in case of pending pupil 
failure. 
Thus, seventy-four per cent of the entire reporting 
high schools do contact parents when it seems likely that 
1 a student will fail, while twenty-six per cent of the group 
,I 
~ 
II 
II 
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report they do not use this device in reporting pupil 
progress. 
Table IV indicates that the majority of the high schools 
in Maine feel it their responsibility to notify parents of 
possible pupil failure; meeting one purpose of schools to 
maintain close liason rela tionships with the home for the 
welfare of the children concerned. But the data also shows 
the smaller the scho ol popula tion unit1 the practice of 
warning parents of potentially failing students is true in 
65 per cent of the ca ses, whereas the middle groups - or 
those with pupil population of 300-999 almost entirely 
carry out this practice. 
I[ 
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Use of Warning Notices. 
The ninety-two schools also r eplied to item 51 "Are 
1 
warning notices required before giving a failing mark? tt . 
Table V summarizes the responses for the entire group. 
TABLE V 
RESPONSES OF THE 92 SCHOOLS IN THE STATE OF MAI NE AS 
TO THE USE OF WARNING NOTICES BEFORE GIVI NG A FAILING 
MARK 
Population 
Group 
Q-299 
(N-63) 
300....599 
(N-17) 
60()....999 
(N .... 9) 
1000 and 
Over 
(N-,3) 
Total 
(N-92) 
Do require 
warning notices 
Freq. % 
17 27 
4 24 
2 22 
2 67 
25 27 
Do not require 
warning notices 
Freq. % 
46 73 
13 76 
7 78 
1 33 
67 73 
Twenty-seven per cent of the schools in population 
group 0-299 do require warning notices before giving a 
failing mark while seventy-three per cent of the schools 
in this group do not use this technique. A simil ar 
response is noted within the school population group of 
300-5991 and i n the group with pupil population from 
600-999; while only in the schools with 1000 and more 
67 per cent of the schools do require a warning noti ce 
before a failing mark is given to a student. 
35 
Of the 92 reporting school s~ 72 per cent do not require 
Ia warning notice prior to receiving a f a iling mark; twenty-
lseven per cent of the reporting schools do require such a 
lnotice to be issued. 
Table IV indicated that a ma jority of the high schools 
do warn parents when a pupil seems likely to fail, yet, 
according to Table V, the response indicates that a ma jority 
of the schools do not require warning notices before giving 
a failing mark. The only significant exception is the 
school unit of 1000 or more number of pupils. Possibly 
this indicates warning notices are less neces sary in a smaller 
!school since the pupil-teacher rel a tionship can be assumed 
li to be more intimate and the demand for such a formal 
process is less necessary. 
Frequency of Report!• 
Table VI summarizes the frequency of issuing school 
!reports in the 92 replying secondary schools in the 
state of Maine. 
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TABLE VI 
FREQUENCY OF ISSUING SCHOOL REP ORTS TO PUPILS IN THE 
92 RESPONDI NG HIGH SCHOOLS IN THE STATE OF V~INE 
[ 37 
Frequency 
of 
Report s 
Populatiort~ Group Total I r-~o-~2~9~9~3~0~0e~5~9~9-n6~,o~o-~,~99t~9~~~~~uu--~----~~--~ . 
(N .... 63) (N-1 7) (Ne9 N-3) (J\'-92) 
Freq • .% Freq. % Freq. .% Freq. % Freq. .% 
Every month 1 1 0 0 0 0 0 0 1 1 
.~E_v_e_r_y __ 6_~_&_s_. __ ~_3_9 __ ~6_2 __ r-l_0 __ ~5_9-+--4--+-44~--l---r3_3-r_5_4 __ +5_9 ____ -4 1 
11~E_v_e_r_y __ 2__ w_k_s_. __ ~_o __ ~o--~ __ o __ r-o-+ __ o__ ~-o~_o __ -+_o~ __ o __ -r_o ____ ~ / 
'Twice a year 0 0 0 0 0 0 0 0 0 0 ' ~-------------+~~~~~~~~~~~~~+-~--~~~~~~----411 lonce a year 0 0 0 0 0 0 0 0 0 0 
Every 9 wks. 22 35 7 41 5 56 2 67 36 39 
No special I 
11 
____ t_i_m_e ______ ~~l--~l--~--o~-o~ __ o __ ~-o~_o __ ~-o~ __ l ___ ~_l ____ ~, , 
1 
Sixty-two per cent of the schools wi th pupil population 
ranging from 0 to 299 report pupil progress every six weeks; I 
thirty .... five per cent report every nine weeks; while one per I 
cent either report it monthlY or at no specified time. I 
In population group 21 having a range of 300 to 599 !I 
.I 
pupils1 fifty-nine per cent of the reporting schools issue 
1 I school reports every six weeks and forty-one per cent 
I 
I 
I 
issue reports every nine weeks. 
I 
A similar period of issuing progress reports i s noted 
in the schools with pupil populations from 600-9991 for 
forty-four per cent issue a report every six weeks and 
fifty-six per cent issue reports at nine week intervals. 
The nine week interval of reporting is used in t'tlm 
of the three reporting schools having pupil populations of 
1000 and over, while in one school of this group reports 
I 
I 
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are issued at six week intervals. 
Fifty-nine per cent of the tota l reporting schools 
in Maine issue a six-week report; thirty-nine per cent 
submit a report to the home every nine weeks; while less 
frequently do we note reports issued either monthly or at 
no specified intenvals. 
Parent Responsibility in Reporting Pupil Progress. 
Item seven of the questionnaire, in two sections 1 
attempts to classify the type and amount of responsibility 
parents can or do assume in using school reports. In 
part A the 92 reporting scho ol s expressed their school 
practices as to whether or not there was any systematic 
procedure of educating parents for a better understa.nc1ing 
of school reports. Comments were solicited as to how 
this was being done. 
TABLE VII 
FREQUENCY OF USE OF SYSTEMATIC PROCEDURE OF EDUCATING 
PARENTS FOR BETTER UNDERSTANDING OF SCHOOL REPORTS IN 
THE 92 RESPONDING HIGH SCHOOLS IN STATE OF MAINE 
_Are any procedures used? 
Pupil Ye s No 
Population Freq. % Freq. 'fo 
Group 
0-299 
(N-63) 4 6 59 94 
300...599 
(N-17) 1 6 16 94 
600...999 
(N-9) 6 67 3 33 
1000 and 
Over(3) 0 0 3 100 
Total 
(N-92) 11 12 81 88 
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With the exception Qf the scho ol group having pupil 
popula tion from 60~999 1 no other group reports any 
appreciable amount of systematic procedure for educating 
parents in obtaining a better understanding of school 
reports. Eighty-eight per cent of the total group 
indicate that this is not a common practice. 
Anecdotal reports indicating techniques employed in 
educating parents for a greater understanding of school 
reports, where stated, are: 
1. form letter 
2. through Parent-Teacher meetings 
3. monthly meeting of pri ncipal with parents 
4. through parent contacts at school events 
5. through news of the school in local papers 
6. at parents• night 
These reports failed to indicate the systematic 
procedure employed, but do show definite attempts on the 
part of the school to clarify school reports to parents. 
Quite possibly the high fre quency of 11 No 11 responses to 
this item r;on the questionnaire may have resulted f r om 
varying interpretations of the terms "systematic procedures". 
For the practice indicates when the need arises to explain 
and interpret school reports, there is a sincere effort to 
make clear to parents just how the pupil's progress is 
determined - but it may occur at infrequent intervals. 
The larger the school unit may find it necessary to use 
formal and planned procedures since by the very size of the 
group, such explanations in informal situations may fail 
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to reach the school service area. The larger unit must 1 of 
necessity~ reduce responsibility to a more systematic 
fashion to more adequately meet the group need. 
Part two of the seventh item on the questionne.ire 
requested information as to whether or not · the school 
expected the parent to do more than sign and return the 
card. Again1 i t was requested that affirmative ansv-Ters~ ·he 
explained to show what is expected and how it is obta ined. 
Table VIII summarizes the responses to t his item. 
TABLE VIII 
FREQUENCY OF RESPONSES TO THE ITEM: 11 DO YOU EXPECT 
PARENTS TO DO MORE THAN SIGN THE CARD AND RETURN IT? It 
School 
Population Yes No 
Group IFreq. ~ Freq. % 
0.,..299 
(N-63) 23 37 40 63 
30()....599 
(N- 17) 6 35 11 64 
60()....999 
(N-9) 3 33 6 67 
1000 and 
Over 
(N-3) 1 33 2 67 
Total 
(N-92) 33 36 59 64 
In each school popul ation group a larger percentage 
of 11 No 11 responses to the item: liDo you expect parents to 
do more than sign and return the report ce:rd? tt was 
obtained. The total response for t he 92 partic ipating 
high schools indicates 64 per cent of the schools do not 
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expect the parents to do more than sign the card while 
36 per cent of the schools do expect more on the part 
of parents. 
Solicited comments indicate the expectation is 
present 1 on the part of the school staff1 but in actual 
practice fails to materialize. The schools who did 
comment were mainly hoping for greater amount of parent-
teacher conferences for the welfare of the child. Three 
comments on the practice of just signing and returning 
the card were noted in vlhich the schools stated: 11 It is 
about all the parents will do". 
Item eight of the questionnaire solicited a sample 
report card from the school. At the outset of this study it 
was planned to make a careful analysis of the cards now 
being used. This cannot be done completely for the 
returns were incomplete. However1 one major point in 
summarizing the contents of the cards received can be made. 
A similarity existed between the cards in that they all 
conta ined a long list of school subjects, attendance report, 
conduct repo rt, space for signature of the parent, pupil 's 
name, and gre.de in school. 
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CHAPTER III 
SUHMARY OF I NVESTIGATION 
and 
REC 0}1fi1ENDATI ONS FOR FURTHER RESEARCH 
Summary of Investi~ati on 
, Date of Establishing Present Report Card. 
Ninety-two high schools in the state of Maine reported 
the date when their present system of reporting pupil 
progress was inaugurated. Forty-four high school 
principals did not know when their reporting systems 
\vere established. Two schools indicated their reporting 
systems were commenced in the period from 1900 to 1930; 
eight pupil reporting systems were inaugurated between 
1931 to 1940; and 39 schools stated their present report 
card was developed bet1~een 1941 to 1946. Within this 
same school grouping1 the high school principals of 31 
schools are considering making a change in reporting of 
pupil progress while sixty-two school systems are satisfied 
with their present reporting syst em. 
Main Uses of Report Cards. 
The most frequently checked uses of the report card 
in the 92 secondary schools of Maine 1 i n the order of 
frequency of reporting are: 
1. Keep parents informed of pupl. 1 progress 
2. Keep pupils informed of their progress 
3. Motivate pupils 
4. Act as a record for both home and school 
5. Encourages parents to be interested in school 
6. Aids in guidance 
7. Inform parents of pupils' standing regarding 
objectives of the school 
8. Represent school objectives in terms of 
pupil behavior 
9. Secure confidence of parents and general public 
In the report of uses of pupil progress cards it is 
possible to observe a lack of uni f orm purpose in such a 
report. The varying uses of these reports is quite 
similar to uses of progress report cards as reported in the 
research. 
· .. 
Reporting to Parents. 
The method of reporting to parents most favored by 
the secondary schools is the use of t he intervievl when 
difficulty arises 1r1hich was reported by 39 per cent of the 
schools, while 37 per cent f avored a combination of the 
informal letter and the interview. The two less frequently 
used techniques were the exclusive uses of the informal 
letter and the regular interview. The size of the school 
unit seems to influence the technique used in reporting to 
parents. Larger population groups make less frequent 
use of interviewing parents whereas smaller units find 
this a workable method. 
This survey of the secondary schools in the state of 
Maine indicates 74 per cent of the reporting schools do 
notify parents of possible pupil failure but 72 per cent 
of the group report they do not require warning notices 
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before giving a failing mark. Possibly this indicates 
there is less need of the formal warning notices as 
indicated in smaller pupil popula tion units, for the 
very nature of the pupil-teacher relationship is more 
intimate and the student is better known to his teachers. 
The two most frequently checked items denoting 
frequency of issuing progress reports were at intervale 
of every six weeks, by 59 per cent, and, every nine weeks , 
39 per cent 1 respectively. 
Eighty-eight per cent of the reporting schools 
indicate no attempt at using systematic procedures of 
educa ting the parent for better understanding of school 
reports. Within the 12 per cent who do report this practice, 
it is noticeable that such contacts lack a systematic 
approach but are largely through parent-teacher meetings 
of one type or another. Formal, systematic procedures in 
educating parents for a better understanding of pupil 
reports may be more necessary in larger school units, while 
such explanations in those smaller school population areas 
may be of a more informal nature. 
Sixty-four per cent of the reporting secondary schools 
state they do not expect parents to do more than to sign 
and return the report card. Comments on this item 
indicate the expectation is greater than actual .practice. 
Since too few schools returned a copy of their 
report card now in use, it was impossible to draw accurate 
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generalizations as to the content of report cards in the 
high schools of the state of Maine. However, trends in 
content were observed and noted. All of the report cards 
submitted contained a list of school subjects, attendance 
report, conduct report, space for signature of the parent, 
pupil's name, and grade in school. 
Conclusions 
Based on the findings of this questionnaire some 
conclusions seem evident. Namely, that: 
l. Report cards now in use in the State of Maine do 
not inform parents of a pupil's progress in school 
although it is their stated purpose; 
2. Report cards in their present form do not clearly 
assist pupils to evaluate their own progress; 
3. The present cards do not help pupils assume 
the responsibility for improvement; 
4. The report card does not enable the parents to 
cooperate with the school to further the 
progress of the children; j 
5. There is a lack of uniformity of purpose in [' 
r 'eporting pupil progress in the State of Maine; 
6. Responsibility for interpreting reports and 
developing greater parent responsibility is, of 
necessity, reduced to a more formal nature in 
larger school population groups. All school 
groups make an effort to explain and increase 
understanding, though not necessarily in an 
organized manner; and, 
7. There is little attempt to report pupil progress 
in ter~s of definite and clearly defined objectives 
of education. 
It has been suggested in previous research on 
reporting of pupil progres s that the school has the first 
I
I 
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responsibility in clearly defining their objectives in a 
specific way~ That to report progress 1 the gain can only 
be noted when there is a basis for such comparison. Emphasis 
on gain in subject matter areas has directed the attention 
ai'lay from the development of desirable attitudes and habits 
of work on the part of pupils. Schools do indicate, on 
the sample reports received, that such a need is evident, 
but specificity us to traits that should be developed and 
recorded has not yet been achieved. 
The questionnaire comments indicate that reports 
of pupil progress should: 
1. include areas of emotional, social, physic&l 
growth and development; 
2. show the level on which a pupil is capable of 
learning in terms of his own ability; 
3. show the progress of the pupil on his level, 
allowing for individual differences in ability; 
4. not be on a comparative basis but an accurate 
report of the individual; 
5. be comprehensible to the teacher, the pupil, 
the parent, and the new school in case a 
child transfers; 
6. allow the home and the school to cooperate in 
guiding the growth of the individual and note the 
area and extent of need where there is room for 
reasonable improvement. 
Limitations Of This Study 
Like most surveys, this one raises many questions 
which are impossible to answer without further research. 
I 
II 
II 
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The folloi-ring inadequacies are to be noted: 
1. incomplete questionnaire returns may tend to 
invalidate trends and make it impossible to 
accurately generalize; 
2. evaluation of the present report card is 
inadequate since too few schools submitted 
copies of their record card; 
3. the questionnaire technique has inherent 
inadequacies that could be overcome by an 
interview. Such limitations as to varying 
interpretations of terminologies1 answering items in haste rather than checking data 
are more likely to occur 1..r1 th a questionnaire 
and increase the possibility of inaccuracies. 
Recommendations For Further Research 
1. What progress is being made in terms of evaluating pupil 
progress in relation to the objectives of education in 
the State of Maine? How are the objectives of 
education defined on the secondary level? 
2. What provisions are made for the reporting and noting 
of progress in line vJ'i th the educational objectives 
for the retarded child? The above-average child? 
3. How shall growth in citizenship and personality traits 
be evaluated and recorded in these secondary schools? 
4. Is there any relationship between the development of 
high school guidance departments and the reporting of 
pupil progress in the State of Maine? How is it 
fostered? What are the outcomes? 
5. Is there an advantage in the establishment of a 
uniform system of reporting pupil progress? 
6. V'lhat influence does the report card have on the growth 
a.nd adjustment of the individual pupii'i ~'Vhat is his 
reaction to the report? Does he share in its 
evolution? 
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7. Would the interviewing of each high school principal 
result in more complete data upon which to base 
generalizations, to the end that evaluation of the 
present reporting system is more accurate? 
8. How could the development of more adequate systems of 
reporting pupil progress be fostered? 
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Mr. Stanley Brewer, Principal 
Ashland High Scho ol 
Ashland, Maine 
Dear Mr . Brewer: 
North Jay., Maine 
May 5., 1947 
As a principal., reporting pupil progress in the 
State of Maine must interest you as it has me. 
I do hope that as an educator you are interested 
to the extent tha t you will take five minutes to 
complete the enclosed questionnaire a nd return it 
with a copy of your report card in the enclosed 
self-addressed stamped envelope. 
I hope that you will be able to co operate and 
that I may be of service to you by mailing you a 
copy of the conclusions obtained from the research 
and survey I have completed since returning from 
overseas. 
Very truly yours 1 
William H. Hughes 
(Copy of letter sent to 
High School Principals~ 
REPORTING P \.Jt'I L PROGR3S3 I N EI GE SCEOOLS P ' T:':' E s·r~·,TE CF' ~J.INE 
- . -- · - - ~ ---·-- ·--·- - ·· -· ~--- ·---- -- ·· ·¥-- ·- ··-
When there i s a choice , p l eas e indicate by underlin ins ei t her 
YES or NO 
I 0 General info1':tn&. tion c,bo11 t ·your school o 
A• v,hen v:as the o r ese:-tt r'e-;J ort c:o:rd in~:,ugur z . te .::.~ in your school? 
B . i~re :·? ou eons i c,~ er in;:,~ cherw ing ~-:our r eport c o.rd? Y.3S NO 
II . Pl ease check main uses o f repor t c2rds in your school , ( ) 
( ) 
( ) 
( ) 
( ) 
( ) 
1. 
2 . 
7, 
'-' • 
Keep parents infor~ed of pup il progress 
Ke ep puryils i~formed of t he i r p ! ogre ss 
I1iot i v c:- te puo il s 
i<i d ir: .~u. ida..nce 
/ ct < .. S 8 l ' eCC!:'d for bo t h t ome o.n~ school 
Encourage p~rents t o be intei·est ed ln the school 
( ) 
( ) 
( ) 
4 . 
5 , 
6 . 
7 . 
8 . 
9 , 
Secu:;:'e t~1 e confidence of ·orr-ents :: n ;:' t~;e r;cm er :~l ;JUblic 
Hepj_'esent scho ol ob-'ectives L'l t: e :c.,ns of p~1pi l bet.. ... vior 
I nfo:-·m ·:)d, en ts of t Jl e DU;)i l s ' s t;.. .ndiug: r e (u: rdL<_~ ob·; ec ti v es 
of t h e s cl10ol 
III . Pl ease indic~te un~ 
to Der·en.ts : 
of repo::.··ting us e ·J. for ( ) ~c: 
( ) B • ( ) c' 
( ) D. 
I nform2l letters to prre:"c ts 
I nt e l vie1 ' V·. it :; p::.:t.<ut::: o~ll 7;-
negul~r inter vi e~ 
Co ,·lb::..n r. t:l.on of ~:ny o f above 
IV. i1re par·ents ·p e.J.-·ned of pos:::ibl e ~p u~il L:~ ill.n· e? 
8..~c is e s 
V. .i .. re vv 2.J:·nin[; notice s rec;_11 i rec."l. befor e givin7 E:. i.~ ili:1p; xno.l'k? 
---
VI. 
( 
( 
( 
( 
( 
( 
FTeq1 lenc y of r ep orts 
) J,. "Svery :no::1-th 
--. 
:. ...... .' . ) ) c. ~very two ~eeks 
) D. T'< :Lee c. ~'eo.r 
) E. 
) F . 
Once a 
Ot]; ers (pl p ·· .. ' ·! 8 
· .J ' • -~ -
( p 1 c. ,· · Q " ,~ '..., e c 'r 
.1.. \,-..J L -·- ~.,... e v J. .1 . .J .,_,.._ 
i;::-H.Uc .tc: ) 
1 . 
2 . 
':;:: 
v o 
-----------~ --- -~--- · ---· 
----- .. --·---~------ --- ·--
one ) 
VII . Responsibi lity cf )~~ent 
Do you L~.vc l '-'Y .s ; s tenc ti c p r c ce(_ur £ of 
c bette::. underst;:·· :.JLinc: of l'8t! O ~· t s ? 
If' ;;·esr;, 1 .i l l you p l ease c:.8 3Cl.''ib e . 
educ2t in~ ~~~en ts 
YES r:o 
B. Do you e;cpect ') C.l·ents to do mor e thc·n s i;::;~l. the report c ard 
e nd I'eb...c::.-·n it ? YES !:~· o 
f'o r 
If ,;yes '' e.uove , p l e<l.se o::;. p lcin wJ:-1L t you expect ccnd hoF it ) .. S 
obt 3 ined . 
VIII. ·l. oul d you p le et.se enc los e L re0ort ca:;: ·d userl in your scl1ool~ 
Name D.::·.te Sch ool U21i on # 
_ ___.__ 
------------·-· .. - -. 
